NOT PL READY/PL READY
LOOK FORS

●

●

●

●

●

Vision is either not visible or is
visible only in text and is not
evidenced through practices on
campus.
Core values are either not visible
or are not evidenced through
practices on campus.
Strategic planning is either not
happening or has occured but not
put into action.
If strategic planning is evidenced
on campus, the decisions made
do not maximize the campus’
ability to implement PL practices.
Change management is either not
visible or is visible only in text and
is not evidenced through practices
on campus.

CONSISTENT PRACTICE/PERSONALIZED
LOOK FORS

●

●

●
●

●

●

For more resources, check out:
www.thepltoolbox.com.

There is a clearly articulated vision that incorporates PL, this vision
is shared in text, by stakeholders orally, and is observable in the
artifacts displayed throughout campus.
Vision is also evidenced through actions seen on campus, ie:
classroom practices, scheduling decisions, design of physical space,
stakeholder engagement, etc
The campus core values are also articulated and observable in
various formats throughout campus.
Vision and core values are observable in staﬀ and stakeholder
actions, ie: classroom practices, scheduling decisions, design of
physical space, stakeholder engagement, etc.
Campus strategic planning is aligned to the school vision such that
all or most school structures and programming allow for all students
to thrive in a PL setting, ie: there are ongoing classroom observations
for PL practices, feedback is provided to teachers about their
implementation of PL practices, PD includes opportunities to model
and support PL practices, hiring incorporates selecting for PL
qualiﬁed candidates, scheduling decisions are made to maximize
ability to implement PL practices, etc.
A change management strategy based on innovation is in place and
is evidenced across campus through: leadership modeling,
processes for addressing challenges, processes for continuous
improvement, as well as is evidenced through campus discourse at
all levels (including students - ie: if I struggle, I can try again).

NOT PL READY/PL READY
LOOK FORS

●

●

●

●

Students are prepared for
postsecondary success primarily or
solely based on academics.
Learners may or may not have a Learner
proﬁle, but they are not actively
engaged in progress monitoring nor are
their artifacts of evidence of mastery
being captured in a portfolio.
There are few opportunities for
students to make decisions about their
learning. Instruction is carried out mainly
in a whole group structure.
There is no evidence of students being
aware of their digital citizenship beyond
simple rules for engaging legally and
ethically when using digital tools.

CONSISTENT PRACTICE/PERSONALIZED
LOOK FORS

●

●

●

●

●

For more resources, check out:
www.thepltoolbox.com.

Students are prepared for postsecondary success
through a commitment by the campus to include
more than traditional academic indicators in their
articulation of graduate outcomes. (ie: includes,
skills and dispositions).
Students have a learner proﬁle which they access
regularly to monitor their progress towards
mastery of all graduation outcomes.
Students have a digital portfolio where they capture
artifacts of their evidence of mastery of graduation
outcomes.
Students are active in decision making about their
learning experiences, through goal setting and
progress monitoring, choices about when and how
to demonstrate mastery, and choices about how to
complete tasks, etc.
Students use digital platforms regularly to create
their digital identity, and they are supported in
cultivating a positive and productive digital presence
while abiding by legal and ethical norms.

NOT PL READY/PL READY
LOOK FORS

●

●

●

●

●

Leader(s) is/are not engaged in self-reﬂection
and/or growth focused discourse is not the norm
across campus.
Challenges are seen as setbacks and leaders
demonstrate aversion to taking risks in order to
realize PL vision.
There is no clear articulation of campus values,
leadership may change their focus based on the
audience or may not be clear in their description
and/or not aligned to the campus PL vision.
Decision making is still mostly carried out in a
top-down fashion. There is no and/or little
evidence of stakeholder engagement in decision
making processes.
Leadership does not leverage strategic planning to
most eﬀectively implement PL, (i.e., they do not ﬁnd
alignment or permissions to accomplish PL
priorities within district mandates or expectations,
do not advocate at district level for changes or
exemptions).

CONSISTENT PRACTICE/PERSONALIZED
LOOK FORS

●

●

●
●

●

●

For more resources, check out:
www.thepltoolbox.com.

There is evidence of growth-focused discourse
within leadership team and across campus reﬂection, collaboration, and framing challenges as
opportunities are the norm.
There is evidence of reﬂective leadership in
feedback processes, decision making processes,
and how collaborative teams are structured to
leverage strengths.
Discourse across campus is focused on the whole
child.
Community stakeholders are involved in supporting
the growth of the whole child across campus. (ie:
partnerships with local orgs, after-school enrichment
programs, internship opportunities, etc.).
Decision making processes are clear and
collaborative. There is evidence across the staﬀ on
campus that their voices are part of the decision
making process. Students and other stakeholders
are also often engaged in decision making process
(empathy interview, observation, survey, etc.).
360 feedback is the norm on campus and structures
are evident to support this.presence while abiding
by legal and ethical norms.

NOT PL READY/PL READY
LOOK FORS

●

●
●

●

Teachers meet progressing levels of TEI
rubric in the PL rubric indicators (see
speciﬁc alignment above).
Most teachers are at the developing
levels on the PL rubric in phases 1 or 2.
The PL rubric is used mostly as an
observational tool - teachers may or
may not be setting goals based on their
current practice.
Campus leadership may or may not be
using individual goals set by teacher to
determine priority areas for support and
PD opportunities to support growth on
the PL rubric.

For more resources, check out:
www.thepltoolbox.com.

CONSISTENT PRACTICE/PERSONALIZED
LOOK FORS

●

●

●

●

Staﬀ leverage the PL rubric to set goals for their
own growth and use the resources in the toolbox to
support meeting their goals.
The PL rubric is used across campus as a tool to
support growth and deeper personalization in
teacher practice through observation, coaching,
professional development, and teacher learner
proﬁles with individual goal(s).
PL rubric observation data is used to inform
professional development and coaching as well as
setting campus wide priorities.
The PL rubric is used transparently across campus
by all staﬀ.

NOT PL READY/PL READY
LOOK FORS

●

●

●

●
●

●

Campus uses district provided curriculum materials
with little to no modiﬁcations to meet student needs.
They do not provide aligned rationale for why those
resources best meet their PL vision.
Teachers progress based on team lesson plans to
stay aligned to other teachers vs. progressing based
on student mastery.
Assessment is mostly traditional; laking authentic
situations, and opportunities for transfer of
knowledge through assessment.
Students are not assessed on anything other than
the core academic standards.
Grading is traditional - i.e., letter grades or based on a
100-scale rather than mastery based. Students may
or may not have access to grades on demand online.
Grades communicate a ﬁnal score rather than
progress towards mastery.
Online content is used minimally or in a way that
lacks authentic alignment to oﬄine instructional
activities.

For more resources, check out:
www.thepltoolbox.com.

CONSISTENT
PRACTICE/PERSONALIZED
LOOK FORS

●

●

●

●

●

Campus has taken the opportunity to review
their curriculum materials and have selected
those materials which are aligned to their PL
vision. (These are often additional to what the
district requires or provides, but the key is
that they are aligned to campus PL vision).
There is evidence of authentic assessment
across campus through performance
assessment, portfolios, etc.
Authentic assessment data is used
alongside traditional assessment data to
inform instructional decisions and to support
each student’s individual progress.
A mastery based grading reporting tool is
used across campus to track student
progress towards campus deﬁned student
graduation outcomes.
There is evidence of regular use of digital
content based on student mastery levels.

NOT PL READY/PL READY
LOOK FORS

●

●

●

●

●

●
●

●

Campus is not committed to leveraging
Data Driven Instructional practices as
deﬁned in Driven by Data by Paul
Bambrick-Santoyo.
The campus scores below a 50 on the Data
Driven Instruction rubric/ average of 2 on
each indicator.
Data meetings are led by leadership team
occuring only after district (ACPs) or state
(STAAR) assessments.
Teachers leave data meetings with no
concrete action plans to inform future
instruction.
Campus may administer an assessment that
measures growth, but teachers and leaders
do not review and leverage growth data to
inform instruction.
Students do not have on-demand access
to results.
Students receive progress reports or report
cards only when the district requires
teachers/administrators to share.
[Secondary] Students do not have live
access to grades.

For more resources, check out:
www.thepltoolbox.com.

CONSISTENT PRACTICE/PERSONALIZED
LOOK FORS

Consistent Practice
●
●
●
●
●

●

The campus scores above a 75 on the Data Driven
Instruction rubric/ average of 3 on each indicator.
Data meetings follow protocol[s] as deﬁned in Driven by
Data and happen consistently after common assessments.
Teachers take on a leading role in data meetings while
leadership team is present.
Teachers leave data meetings with a detailed action plan
for using data to inform instruction.
Campus administers growth assessments at least three
times a year. Immediately following these administrations,
teachers and leaders analyze growth data to inform
diﬀerentiated instruction.
Students have access to assessment and grading data but
little to no action is taken at the student level.

Personalized
●
●

●

●

The campus scores above a 90 on the Data Driven
Instruction rubric/ mostly 4’s.
Data meetings happen frequently (weekly) and include
more than common assessment data (i.e., adaptive software
data, non-academic data, etc.).
Students are highly engaged the data review and reﬂection
process. The teacher and student meet consistently to
review individual progress on all assessments (including
growth measures).
Students use data, on their own, to make instructional
decisions such as which pathway(s) to take and tasks to
complete.

NOT PL READY/PL READY
LOOK FORS

●

●

●

Hiring is done through traditional
pool of applicants and may or may
not include measures to gauge
readiness and ability to implement
PL.
Parents are invited for conferences
but are not involved in many or any
other campus activities or initiatives.
Community involvement is either
very limited or not evident at all.

CONSISTENT PRACTICE/PERSONALIZED
LOOK FORS

●

●

●

●

For more resources, check out:
www.thepltoolbox.com.

Staﬀ are hired with PL experience and/or are
supported in understanding and
implementing the campus PL vision.
Intentional diversity is evident in the student
population i.e., students are of mixed race,
socio-economic status, are accepted from all
areas of the district, and the numbers of
diﬀerent groups of students are intentionally
balanced.
Parent involvement is evident across campus in
various ways allowing for all to have access,
i.e., parent-teacher-student conferences,
classroom activities, communication, school
wide activities, etc.
Community involvement is evident in various
ways, ie: community partnerships, sponsorships,
mentoring programs, internship opportunities,
etc.

NOT PL READY/PL READY
LOOK FORS

●

●

●

●

Leadership does little to no modeling of
PL practice sthemselves and rely on
teachers to implement practices in their
classrooms, i.e., PD does not utilize PL
practices with teachers, learner proﬁles
are not used by teachers or leadership,
etc.
School culture is shaped by leadership
and there is no evidence of stakeholder
involvement in shaping which initiatives
and priorities the campus will pursue.
The PL advisory group either doesn’t
exist or is only made up of leadership
team members and does not include
any teachers, students or community
members.
PL advisory meets irregularly throughout
the year and/or makes decisions about
instruction or school priorities in isolation
from other leadership decision making
processes.
For more resources, check out:
www.thepltoolbox.com.

CONSISTENT PRACTICE/PERSONALIZED
LOOK FORS

●

●

●

●

●

All constituents can voice why and how a
transformation to PL is occuring or has
occurred across campus.
Decision making processes have tangible
ways to implicate all stakeholder voices
(empathy interview, observation, active
participation, survey, etc)
Artifacts of stakeholder engagement in
school culture can be found through
documentation of participation in events
and activities.
The PL advisory team is active and
representation from all stakeholders are
included and play an important role in
campus wide decisions - evidence of that
role can be seen through how the advisory
functions on campus.
The PL advisory is engaged in a continuous
improvement cycle which includes progress
monitoring and use of design thinking to
ensure that decisions are leading to
improvements in PL.

NOT PL READY/PL READY
LOOK FORS

●

●

●

●

PD is driven by district calendar and
expectations, is not aligned to PL
vision.
Observations only meet minimal
district expectations and may or may
not include PL rubric as a tool for
observation.
Learner Proﬁles for staﬀ either do not
exist or are used very infrequently
and do not drive teacher growth.
PLCs either do not exist or if they do
they are planned and facilitated by
leadership and may or may not be
personalized to teacher
needs/interests and to campus PL
vision.

For more resources, check out:
www.thepltoolbox.com.

CONSISTENT PRACTICE/PERSONALIZED
LOOK FORS

●
●

●

●

●

PD is on-demand, blended, personalized, and
data-driven.
Observations are used on a regular basis to
inform individual teacher progress, needs, and
to drive PD - the observations are carried out by
all stakeholders and are not used evaluatively.
All staﬀ have and use a Learner Proﬁle to map
out their needs and interests, these documents
are used to inform instructional coaching and
PD opportunities.
Professional Learning Communities are active
across campus to support teacher needs and
interests.
PLCs are led by teachers and follow a
collaborative growth protocol to encourage
deepening teacher practice and innovation
across campus.

NOT PL READY/PL READY
LOOK FORS

●

●

●

●

●

Staﬀ are not engaged in self-reﬂection
and/or growth focused discourse is not the
norm across campus.
There is no evidence of student voice in
decision making and/or it is limited in scope
(i.e., students are asked closed-ended
questions, only given a survey, or are invited
to participate but not given meaningful
opportunities to engage.)
Challenges and failure are seen as setbacks
and staﬀ demonstrate aversion to taking
risks in order to realize PL vision.
School culture is shaped by leadership and
there is no evidence of stakeholder
involvement in shaping which initiatives and
priorities the campus will pursue.
Communication about innovation is shared,
but innovation may not be aligned to
messaging, i.e., campus is not yet walking
the talk of innovation.

CONSISTENT PRACTICE/PERSONALIZED
LOOK FORS

●

●

●

●

●

●

●

For more resources, check out:
www.thepltoolbox.com.

There is evidence of growth-focused discourse across
campus - reﬂection, collaboration, and framing
challenges as opportunities are the norm.
Student input is gained through empathy interviews,
active participation on campus teams, surveys,
observations, etc.
There is tangible evidence of how failure is leveraged as
opportunity across campus (i.e., through documentation
of prototyping and design process, in action in decision
making processes, staﬀ PD activities, etc.).
Decision making processes have tangible ways to
implicate all stakeholder voices (empathy interview,
observation, active participation, survey, etc.).
Artifacts of stakeholder engagement in school culture can
be found through documentation of participation in
events and activities.
There is tangible evidence of communication of
innovation (i.e., through documentation of prototyping
and design process, through storytelling, in action in
decision making processes, staﬀ PD activities, etc.).
Innovation is tracked through measures of
eﬀectiveness(i.e., academic and non-academic
measures, teacher eﬀectiveness measures, etc) and these
data drive strategic decision making.

NOT PL READY/PL READY
LOOK FORS

●

●

●

Student success outcomes are based solely on
academic standards and do not integrate
social emotional competencies and/or social
emotional competencies are mentioned, but
are not drivers for campus decision making (i.e.,
decisions are made based on academic needs only use leveled groupings versus oﬀering
mixed groupings, etc.).
Social emotional competencies receive no
instructional time, and/or instructional focus
on them is limited to speciﬁc periods of time
versus being integrated into instruction across
the day and across subject areas.
Restorative practices are either not in place or
are only used minimally and punitive practices
are relied upon for behavior management (i.e.,
oﬃce referrals are used to remove students and
there is no conference or healing the harm
practice for the oﬀending student to engage
with).

For more resources, check out:
www.thepltoolbox.com.

CONSISTENT PRACTICE/PERSONALIZED
LOOK FORS

●

●

●

There is clear evidence of SEL outcomes being
integral to student graduate outcomes and are
therefore key drivers of instructional decisions.
(i.e., SEL competencies are articulated in
student outcomes, instructional materials that
incorporate those SEL outcomes are chosen,
measures for monitoring these SEL outcomes
are identiﬁed, etc.).
SEL outcomes are integrated into instruction
rather than treated as separate (i.e., projects
which incorporate SEL outcomes are used,
instruction includes SEL outcomes with other
academic outcomes, performance assessment
measures SEL outcomes, learner proﬁles
includes SEL indicators, etc.).
Evidence of restorative practices can be seen at
classroom and campus levels (i.e., restorative
circles, community building, mediation, healing
the harm practices, etc.).

NOT PL READY/PL READY
LOOK FORS

●

●

●

●

●

Changes in leadership either occur without any
intentional planning for the transition and/or the
only planning done is provided by outgoing leader
and once they leave there is no plan to support
new leadership.
There is no evidence of district level PL vision
alignment and campus does not engage with
district partners to share vision and advocate for
important changes to district vision.
Teachers are relied upon to handle their own IT
needs and/or must reach out to district personnel
for support, and/or there is an IT support staﬀ but
that person is not full time on campus meaning
teachers must often wait for adequate support.
There is not adequate technology to support true
personalized learning. Students either have no
access to devices, or must share devices and can
not access them as needed to support their learning.
Campus spending does not align to PL priorities at
all and/or leadership has only funded a few of the PL
priorities and has not made eﬀorts to reallocate or
ﬁnd additional resources to support implementing PL
vision.

For more resources, check out:
www.thepltoolbox.com.

CONSISTENT PRACTICE/PERSONALIZED
LOOK FORS

●

●

●

●

●

●

Campus leaders are aware and utilize the PL teacher and
leader pipeline during hiring. They include questions in the
interview process to assess readiness of applicant to work at a
PL school.
The campus has, collaboratively with all stakeholders, written a
succession plan for PL implementation that is shared with new
leadership. The ownership of this plan extends beyond just
leadership so that in the case of staﬃng changes PL
implementation is carried out collectively by campus staﬀ.
The campus PL vision is aligned to district vision and the
campus takes any available opportunity to better inform district
vision to meet PL requirements.
IT support is full time on campus, this person understands the
technology needs of PL and provides necessary support to all
staﬀ in using technology.
Every student has access to their own device and the campus
has the necessary space and supplies to ensure that each
student can utilize their computer to support their learning. (i.e.,
students are using devices to access personalized content, to
create work, to communicate and share their work, to research,
to track their progress, etc.).
The campus prioritizes spending that is aligned to their PL
vision, their budget reﬂects those priorities and they are
transparent about any trade oﬀs they have chosen to make in
order to best support PL on their campus. Also, additional
sources of funding may be in place in order to better implement
PL (i.e., grants, community partnerships, etc.).

